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Abstract

This article explores the influence of the educational environment and digital media on students’
motivation to learn English in non-linguistic contexts. It highlights how classroom atmosphere, teacher-
student interaction, and the integration of digital platforms such as mobile applications and online
communities impact learners’ engagement. Special attention is paid to intrinsic and extrinsic motivational
factors shaped by personalized learning environments and interactive technology. The findings support the
idea that contextual and technological adaptations are critical in enhancing motivation and language
acquisition outside of native English-speaking settings.
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Introduction

In the 21st century, the study of English as a foreign language has evolved far beyond traditional
classroom instruction. English has become a global lingua franca, essential not only for academic and
professional success but also for cultural exchange and personal development. Despite this
importance, many learners in non-linguistic contexts—where English is not widely spoken in daily

life—face significant challenges in maintaining motivation and achieving language proficiency.

The educational environment, including the classroom atmosphere, teaching methods, and

institutional support, plays a crucial role in shaping learners’ attitudes and motivation toward

@ ® © The Author(s) 2026.
This article is an open access article distributed under the terms and conditions of the Creative Commons

Attribution (CC BY) license (https://creativecommons.org/licenses/by/4.0/).


mailto:turatbekovnat9@gmail.com
mailto:burulcha69@gmail.com

Espa3sus usundeenepy aublk xypHaibl, 2026, N22 70

language learning. Moreover, with rapid technological advances, digital media have emerged as
powerful tools to enhance language education. Mobile applications, online learning platforms, and
social media communities offer personalized, interactive, and flexible learning experiences that can
complement and extend traditional instruction (Sharipova & Ysmailova, 2026; Sagimbayeva et al.,
2024).

This article focuses on how these two factors—the educational environment and digital
media—influence motivation among students learning English in non-linguistic contexts, such as
Kyrgyzstan. These learners often have limited opportunities for natural language exposure and rely
heavily on institutional frameworks and technology for practice and engagement. Understanding the
interplay between classroom dynamics and digital tools is therefore essential for designing effective

language learning programs that foster sustained motivation and better outcomes.

Literature review. Research into motivation in second language acquisition emphasizes the
interaction between personal, contextual, and technological factors. Dérnyei (2001) argues that
classroom dynamics, including teacher support and student autonomy, are essential to sustaining
motivation. Similarly, Ryan and Deci’s Self-Determination Theory (2000) differentiates between
intrinsic and extrinsic motivation, highlighting the importance of learner agency in educational
SuCCess.

Ushioda (2011) introduces the concept of the “self” in language learning, suggesting that
motivation is deeply tied to learners’ identity and future goals, particularly in non-immersive settings.
Lai et al. (2015) support the integration of digital media, showing that learners engaged in out-of-
class technology use (e.g., YouTube, language apps) demonstrate higher motivation and improved
performance.

Lamb et al. (2019) further emphasize cultural and contextual influences on English learning
motivation. In non-linguistic environments such as Kyrgyzstan, learners depend on institutional
support and digital connectivity rather than natural exposure. These findings support the premise that
educational design and digital access are critical in motivating students to acquire English language
skills.

Method and Materials. This study employed a mixed-methods approach, combining
quantitative surveys and qualitative interviews to gain a comprehensive understanding of how the
educational environment and digital media affect motivation to learn English in a non-linguistic

context.

The research involved 120 second-year students from Osh Technological University,

specializing in non-linguistic fields such as engineering, economics, and natural sciences. Participants
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were aged between 18 and 22 years, with varying levels of prior exposure to English learning.
Additionally, 10 students and 3 English language instructors participated in semi-structured

interviews to provide deeper insights.

The survey questionnaire consisted of 25 items designed to measure students’ usage patterns,
preferences, and perceived effectiveness of digital language learning tools. The questions included

multiple-choice, Likert scale, and open-ended items covering:

e Frequency of use of apps such as Duolingo, Quizlet, Kahoot, and YouTube channels for
language learning.
e Perceived motivation levels before and after using digital tools.
e Satisfaction with classroom environment and teacher support.
e Self-reported improvement in specific English skills (vocabulary, grammar, speaking,
listening).
Semi-structured interviews focused on students’ and teachers’ experiences with digital tools
and educational practices. Interview questions aimed to explore:
e Challenges in maintaining motivation for English study.
e Specific features of digital media that enhance or hinder motivation.
e The role of classroom dynamics and teacher encouragement.
The questionnaire was distributed online via university email and student groups over a two-week
period. Participation was voluntary and anonymous to encourage honest responses. Interviews were
conducted face-to-face and via video calls, lasting approximately 30-40 minutes each. All interviews
were recorded with consent and transcribed for thematic analysis. Data from the surveys were
analyzed quantitatively using descriptive statistics to identify usage trends and correlations between

digital media use and motivation.
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Figure 1. A bar chart displaying student usage of digital learning platforms.

This bar chart illustrates the frequency with which second-year students at Osh Technological
University use various digital tools for learning English. The most widely used application is
Duolingo, followed by Quizlet and Kahoot. The data indicates that mobile-based and gamified
platforms are preferred, highlighting their accessibility, interactive nature, and motivational potential
in non-linguistic contexts.

Results. The survey revealed that 78% of the students regularly used at least one digital
language learning app, with Duolingo being the most popular. Students reported a 70% increase in
motivation when digital media was integrated into their learning process. The classroom environment,
characterized by interactive and collaborative activities, was also rated positively by 85% of
respondents, correlating with higher motivation scores.

Interviews highlighted that teacher encouragement and digital engagement tools like Kahoot
and Quizlet fostered a sense of autonomy and competence among learners. Students expressed that
gamified and multimedia-based learning methods increased their intrinsic motivation, making

language study more enjoyable and effective.

Conclusion. This study has shown that a positive educational environment and the integration
of digital media significantly enhance student motivation to learn English in non-linguistic contexts.
The results from second-year students at Osh Technological University indicate that teacher support,
peer collaboration, and the use of interactive tools such as Duolingo, Quizlet, and Kahoot contribute
to greater engagement, vocabulary retention, and learner autonomy. Gamified and multimedia-based

learning fosters intrinsic motivation and creates a more enjoyable learning experience.

The findings suggest that blended learning approaches—combining traditional instruction with
digital tools—are essential in supporting language development in non-immersive environments.
Educational institutions should invest in relevant technologies and teacher training to effectively
implement these strategies and ensure sustained learner interest and success in English language

acquisition.
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AHHOTaNA

BYJ'I MaKajlafja aHIJIMC TWJIWNH JIMHI'BUCTHUKAJIIBIK 3SMeC qeﬁpe,u;e OKYTYyyaarel CTYOEHTTEPpOUH
MOTHMBAIIUSACEIHA OMIMM Oepyy UeHpecYHYH >KaHa CAaHAPUIITUK MeNWAHBIH TaaCHUpPU WU3UIIEHeT.
CabakTarsl arMocdepa, MyrajiM MeHeH CTYOeHTTHH 63 apa apaKeTTeHYYCY, OILIOH/I0M 37Ie MOOUIIUK
THUPKEMeEJIEP >KaHa OHHafIH-KOOMI[OHlTYKTap CBISIKTVV CAHAPDUIITUK HJ'IaTCI)OpMaJIap,I[bI UHTErpanusaioo
OKYyUyJIapABIH aKTUBAYY/IYTYHO KaHJal TaaCup TUMTU3EPUH KapauT. [IepCOHAIIAITHIPBIITAH OKYTYY
‘—IGﬁpOCY JKaHa MHTEPAKTUBAYY TEXHOJIOTMAJIdD apKbUIYy KaJIbIIITaAHTaH WMYKM J>KdHAd TBIIIKBL
MOTHBAIUSIIBIK (PaKTOPIIOPTO 63reue KeHYII OypynaT. U3WITeeHYH SKbIMbIHTHIKTAPEI AHIJINC TUIUHIE
CYMJIOT6H OJIKOJIOPA6H THIIMIKaphl MOTHBAIIUSHBI JKOTOPY/IATYY >KaHAa TWIAW O3[eUITYPYY VIYH
KOHTEKCTTHUK >KaHa TeXHOJIOTUAJIBIK afallTallUSIHBIH MAadHUJIIYYIYTYH TaCTBIKTANT.

AYKBIYU CO3M6P: AHTIIUC TWIWH YHUPOHYY, MOTHUBALMs, 6umumM 6epyy derpecy, CaHAapUIITUK Mefua,
JIMHTBUCTUKAJIBIK 3MEC KOHTEKCT, MOOWITUK OKYTYY, IepCOHANJAIITHIPbUITAH OKYTYY
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AHHOTaNA

B ,Z[aHHOﬁ CTaThe UCCIIeayeTCs BIUSAHUE 06pa30BaTe.TIbH0ﬁ cpenbl 1 LII/IQ)pOBBIX Megria Ha MOTHUBAIIUIO
CTYOEeHTOB K M3YYE€HHUIO AQHIVIMMCKOrO SI3bIKa B HEJIMHIBUCTHUYECKHUX KOHTEKCTaXx. PaCCManI/IBaeTCH,
KaKVM o6pa30M aTMOC(l)epa B Kjiacce, BBaHMOI[EI\/'ICTBI/Ie MEXIY IIperiogaBaTeIeM W CTYOeHTaMu, a
TakyKe MHTErpanus MUdPOBbIX MIAaTGOPM — TaKUX KaK MOOWIbHBIE TPUIOKEHWS W OHJIAMH-
coobirecTBa — BIUSIIOT Ha BOBIEUEHHOCTD obyuaromuyxcsi. Ocoboe BHUMaHUeE yOensieTcsl BHYTPEeHHIM
Y BHEIITHUM MOTHUBAIIMOHHBIM (paKTOpaM, (GOpMUPYEMBIM II€PCOHATU3UPOBAHHOM YUeOHOM CPefoi 1
MHTEPAKTUBHBIMU TEXHOJIOTUAMMN. PEBVJ'IBTaTbI HUCCIIeg0OBaHUA MOATBEPKOAI0T, YTO KOHTEKCTYa/IbHAsA
U TEXHOJIOTUYECKad aJallTallys UT'PAET KIII0YEBVIO POJIb B ITOBBINIEHVN Y MOTUBAILIM 1 OCBOEHUHN A3bIKa
3a IIpegejraMu AHIJIOSI3BIYHON cpennl.

KitroueBble CI0Ba: M3yUeHVe aHIVIMHCKOTO s13bIKa, MOTHBAIYs, obpa3oBaTenbHasl cpena, udpoBble
Mefivia, HeTMHIBUCTUUECKU KOHTEKCT, MOOUIbHOE 00yUueHMe, IIepCOHATN3UPOBaHHOe 00yUeHMe
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